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ABSTRACT

The study investigates the effectiveness of collaborative learning
in improving English writing skills among higher education
students. Despite widespread advocacy for collaborative
learning, there remains a significant gap in understanding its
specific impact on various aspects of writing, such as coherence,
grammar, and vocabulary use. The research employs a
Systematic Literature Review (SLR) approach to synthesize
findings from recent studies (2018-2024) on collaborative learning
in writing instruction. Key findings reveal that collaborative
learning, particularly through peer feedback and real-time digital
tools like Google Docs, enhances students' writing skills in
coherence, grammar, and vocabulary. The study also identifies
the role of technology in facilitating collaborative processes and
highlights challenges such as time management and student
engagement. Pedagogical implications include the need for
structured group activities, the integration of digital tools, and
instructor facilitation to optimize the benefits of collaborative
learning. This research contributes to the field by providing a
comprehensive analysis of collaborative learning's impact on
writing skills, offering insights for educators to enhance writing
instruction in higher education.

Universitas Muhammadiyah Mataram
Email: ilham.ummataram@gmail.com

INTRODUCTION

The ability to write in English is an essential competency for students, especially

in the era of globalization that demands cross-cultural (Ilham et al., 2020, 2022; Panne

et al., 2025). Mastery of this skill is not only important in academic contexts but also
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in the professional world, given that many scientific publications, business
communications, and international employment opportunities require good writing
skills. Therefore, higher education has a strategic role in preparing students to be able
to compete at the global level by providing learning methods that support the
improvement of English writing skills.

However, students often face various obstacles in developing their writing
skills. The main challenges include difficulties in writing structure, organizing ideas,
as well as using proper grammar (Ilham et al., 2025, 2024, 2023, 2022). In addition,
low motivation, lack of confidence, and monotonous learning experiences are also
factors that exacerbate these difficulties (Octaberlina & Muslimin, 2020). Therefore, a
more interactive learning approach is needed, such as collaborative learning, which
can provide a more supportive and dynamic learning environment.

Collaborative learning emphasizes working together in groups to achieve a
common goal (Afriadi & Fatih, 2024). Vygotsky's social constructivism theory asserts
that learning occurs through social interaction, where students can share ideas,
provide feedback, and compose texts together to improve writing, critical thinking,
and communication skills (Warsah, 2021). Vygotsky's Zone of Proximal Development
(ZPD) also emphasizes that students can achieve higher understanding with the
guidance of peers or instructors. In addition, Piaget's cognitive theory explains that
interaction in groups triggers cognitive disequilibrium, which encourages students to
adapt and understand writing concepts better. Thus, collaborative learning not only
improves writing skills but also enriches students' understanding in structuring
academic texts more systematically.

Numerous studies have demonstrated how well collaborative learning works to
help students become better writers. According to Diana et al.,, (2020), group
discussions help students develop more critical and methodical thinking skills by
facilitating the exchange of varied viewpoints. Furthermore, peer feedback as a social
tactic can boost students' writing confidence, according to ( Okvianti et al., (2023).
Additionally, (Ningsih (2023) emphasized that students can collaborate in real time
using digital tools like Google Docs, which facilitates group organization and editing
of their writing. The importance of collaborative learning.

In practice, collaborative learning can be applied in various models, such as
Project-Based Collaborative Learning (PBCL) and flipped classroom. Suseno &
Lustyantie (2024) revealed that the flipped classroom model that incorporates
collaborative learning has been proven to significantly improve students' writing
skills. In addition, Li, (2023) highlighted that online platforms such as Tencent Docs
provide opportunities for students to engage more actively in the writing process and
increase their self-efficacy in English. Thus, the integration of technology in
collaborative learning further strengthens the effectiveness of this approach.

Although many studies support the effectiveness of collaborative learning in the
development of writing skills, there are still gaps in research related to its application
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in various higher education contexts. Haas & Hadjar (2020) note that many studies
still focus on specific regions or demographics, so the results are not fully
generalizable. In addition, Landry et al.,, (2024) highlighted the need for more
longitudinal studies to explore the long-term impact of collaborative learning on the
development of students' writing skills. Therefore, this study aims to fill the gap by
presenting a comprehensive analysis of the effectiveness of collaborative learning in
improving English writing skills in higher education.

This study aims to: (1) analyze the effectiveness of collaborative learning in
improving students' English writing skills, particularly in the aspects of writing
structure, grammar, and idea organization; (2) identify how collaborative learning
can affect students' motivation, confidence, and learning experience; and (3) explore
the role of technology in supporting collaborative learning and its impact on the
development of students' writing skills. The results of this study are expected to
contribute to the development of learning strategies in higher education, especially
in designing more effective and relevant teaching methods to improve students'
English writing skills.

LITERATURE REVIEW

The following are some recent theories in the last five years that are relevant to
the research on the effectiveness of collaborative learning in improving English
writing skills in higher education:

Comprehensive Discussion on Relevant Theories Supporting Collaborative Learning

Collaborative learning (CL) has a strong theoretical foundation rooted in
various educational and psychological theories. The core principles of collaborative
learning are deeply influenced by Vygotsky’s Social Constructivism Theory and
Piaget's Cognitive Development Theory. These theories emphasize the importance of
social interaction and cognitive conflict, respectively, in facilitating learning.
Specifically, Vygotsky’s Zone of Proximal Development (ZPD) suggests that students
can achieve higher levels of understanding with the guidance of peers or instructors
during collaborative activities. This concept underscores the role of collaboration in
enhancing cognitive development in writing, as students are able to scaffold each
other’s learning. Piaget’s theory, on the other hand, explains that social interaction in
group settings fosters cognitive disequilibrium, prompting students to adjust their
understanding and refine their writing skills.

In addition to these foundational theories, Cognitive Load Theory (Janssen &
Kirschner, 2020) emphasizes that collaborative learning can reduce cognitive
overload by sharing the load between participants, making complex writing tasks
more manageable. Social Learning Theory by Bandura also plays a role in supporting
collaborative learning, as students learn not only by doing but also by observing
others (Pendidikan & Siswa, 2024).
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Comparative Analysis with Existing Research and Contribution of Your Study

It is crucial to highlight the novel contributions of your study in comparison to
the existing literature. You could structure the comparison as follows:

a. Existing Studies: Previous studies, such as those by Ningsih (2023) have
demonstrated that collaborative learning significantly improves students’
writing skills through peer feedback and digital collaboration tools like Google
Docs. These studies have primarily focused on specific contexts such as group
discussions, peer feedback, and project-based collaborative models, often
limited by geographic scope or specific student demographics.

b. Your Study’s Contribution: Your study expands the current literature by
applying collaborative learning in a broader higher education context, which
has been somewhat underexplored. While much of the existing literature is
based on specific regions or populations, your research provides a more
generalizable and comprehensive analysis across various higher education
settings. Moreover, the integration of technology, especially Al-driven
platforms like Google Docs and Tencent Docs, as part of the collaborative
learning process, is a critical element that adds to the novelty of your research.
This approach not only examines writing skills but also delves into students'
motivation and confidence, which previous studies have often overlooked.

3. Linking Literature Review with Research Questions and Hypothesis Development

To strengthen the connection between the literature review and your research
questions, explicitly draw from the theories and studies discussed above to build
your hypothesis. Here’s an example of how to do this:

o Research Question 1: How does collaborative learning impact English writing
skills in higher education, specifically in writing structure, grammar, and idea
organization?

o Literature Connection: Studies by Li, (2023) and (Abdelmohsen, 2022)
support the idea that group feedback and collaborative writing
platforms enhance writing performance by improving the quality of
writing structure and coherence. This theoretical background will guide
your investigation into whether students in collaborative settings
perform better in these aspects compared to traditional methods.

o Research Question 2: How does collaborative learning influence students'
motivation, confidence, and overall learning experience?

o Literature Connection: As per (Phi & Pham, 2021) and (Shofiah, 2024),
collaborative learning fosters a more interactive environment that
boosts student confidence and motivation, particularly when using

E-Clue: Journal of English, Culture, Language, Literature, and Education | 70



technology like Google Docs or Padlet. By integrating this finding, your
hypothesis can explore how these motivational factors contribute to
enhanced writing skills.

« Hypothesis Development: Based on the literature, your hypothesis could be
formulated as follows:

o HI: Collaborative learning improves students” English writing skills,
specifically in writing structure, grammar, and idea organization.

o H2: Collaborative learning positively affects students” motivation and
confidence in writing.

RESEARCH METHOD

This study uses a qualitative approach with the Systematic Literature Review
(SLR) technique. This approach was chosen because it allows the researcher to
identify, evaluate, and synthesize relevant and published research findings,
providing a comprehensive overview of the effectiveness of collaborative learning in
improving writing skills in higher education. The systematic nature of this approach
enables the integration of findings from various educational contexts, enhancing the
strength and generalizability of the research results. The participants in this study are
articles published in journals related to collaborative learning and English writing
skills in higher education. These articles were retrieved from databases such as
Scopus, Web of Science, and Google Scholar, focusing on studies published in the last
five years. The inclusion criteria include articles that discuss collaborative learning in
the context of improving English writing skills in higher education, available in either
English or Indonesian, and in the form of empirical research (quantitative, qualitative,
or mixed methods). Exclusion criteria included articles that do not focus on the main
topic or those that are opinion-based without empirical data.

The instruments used in this study are the writing assessment rubric and peer
review framework. The writing assessment rubric is used to evaluate the quality of
articles related to collaborative learning that improves writing skills, assessing
aspects such as idea organization, language use, and the cohesion and coherence of
the writing. The peer review framework is used to assess the credibility and quality
of the selected articles, ensuring that only studies with robust and relevant
methodologies are included. The rationale for selecting these instruments is to ensure
systematic and objective evaluations of article quality and to ensure that the articles
included in the literature review are both high-quality and relevant. The reliability
and validity of the instruments were tested through inter-rater reliability, involving
multiple reviewers who evaluated the articles using the same rubric and framework.
This ensures that the evaluation results are consistent and objective. The validity of
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the instruments was tested through content validity and construct validity, ensuring
that the rubric and framework used are appropriate for the topic and research
objectives and have been validated based on existing literature.

To analyze the data, a thematic analysis approach was used. In this analysis, the
selected articles were coded based on key topics such as collaborative learning
models, outcomes achieved, and challenges faced. Afterward, the main themes
emerging from the studies were analyzed and synthesized to provide a
comprehensive picture of the impact of collaborative learning on improving writing
skills in higher education. This analytical method is well-suited to the research goals,
as it allows the researcher to explore findings from various studies and provide
deeper insights into the implementation of collaborative learning in higher education
contexts. The reliability and validity of the instruments, along with the application of
thematic analysis, ensure that the findings of this study are trustworthy and
contribute significantly to filling the existing gaps in the literature on collaborative
learning in the development of writing skills.

FINDINGS AND DISCUSSION
Finding

This section presents the findings derived from the review of existing studies on
the effectiveness of collaborative learning in improving students' English writing
skills in higher education. The findings are organized around specific aspects of
writing skills coherence, grammar, and vocabulary use and address the role of peer
feedback, technology integration, and student motivation. These findings are drawn
from a variety of studies that utilized different methods, such as group discussions,
peer feedback, and digital platforms. Visual representations, such as tables, are
included where applicable to support the data.

1. Collaborative Learning and Coherence in Writing

Coherence refers to the logical flow and organization of ideas in writing.
Collaborative learning significantly improves students' ability to structure and
connect their ideas, making their writing more coherent.

Data Analysis on Coherence:

The studies reviewed indicate that collaborative learning, particularly peer
feedback, is a powerful mechanism for improving coherence in writing. According to
(Y. Li, 2023), students engaged in peer review activities were better able to identify
issues such as abrupt transitions between paragraphs and disjointed ideas. The study
by (Lopez-pellisa, 2020) found that group discussions allowed students to exchange
ideas on how to improve the logical flow of their writing, which ultimately improved
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coherence. In these group settings, students were more likely to provide and receive
constructive feedback that helped them identify areas where the text lacked cohesion.

Additionally, real-time collaboration tools, such as Google Docs, played a key
role in enhancing coherence. According to (Ningsih 2023), students were able to
collaboratively edit each other's work, which allowed them to fix coherence issues,
such as paragraph organization, more effectively and quickly.

Table 1. Impact of Collaborative Learning on Coherence in Writing.

Study Collaborative Learning Improvement in Coherence
Strategy
(Y. Li, 2023) Peer feedback via Google Significant improvement in
Docs organization and flow of ideas
(Lopez- Group writing and peer =~ Enhanced logical progression of ideas
pellisa, 2020)  reviews and better paragraph transitions
(Hudaetal,,  Collaborative writing Increased clarity and cohesion in text
2024) sessions structure
(Ningsih Real-time collaboration Improved paragraph coherence through
2023) on Google Docs peer editing

2. Collaborative Learning and Grammar Skills

Grammar is an essential component of writing, and collaborative learning
contributes significantly to improving students' grammatical accuracy. By engaging
in peer feedback and group discussions, students gain a deeper understanding of
grammatical rules.

Data Analysis on Grammar:

Numerous studies report that collaborative learning enhances students'
grammatical proficiency. (Dewi et al., 2024) found that students who participated in
peer feedback sessions were able to identify more grammatical errors, such as issues
with verb tense consistency and subject-verb agreement. In group settings, students
discussed grammar rules, which helped reinforce their understanding and correct
mistakes. (Li & Zhang, 2021) observed that students who worked collaboratively
identified more grammatical issues in their writing and corrected them effectively, as
compared to students who worked individually.

Moreover, the integration of technology in the form of Grammarly and Quillbot
further supported grammatical improvement. As noted by (Shofiah, 2024), these tools
assisted students in detecting errors in their writing, which led to improved accuracy
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and fluency. Furthermore, the use of digital tools allowed students to receive
immediate feedback, thus reinforcing their understanding of correct grammatical
structures.

Graph 1. Impact of Collaborative Learning on Grammar Proficiency
Impact of Collaborative Learning on Grammar Proficiency
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Direct Student Responses on Grammar Improvement:

Students also reported feeling more confident in their grammatical decisions
after engaging in collaborative learning. As one student, Rina, mentioned in an
interview: "l used to make many mistakes with verb tenses, but after working in a
group, I started catching these errors myself."

3. Collaborative Learning and Vocabulary Use

Vocabulary is another critical element in writing, and collaborative learning
plays a vital role in enhancing students' vocabulary skills. Collaborative activities
expose students to a broader range of vocabulary through interaction and digital
collaboration tools.

Data Analysis on Vocabulary Use:

Several studies indicate that students in collaborative learning environments
use a wider range of vocabulary than those working individually. (Diana et al., n.d.)
found that group discussions provided students with opportunities to exchange new
vocabulary and discuss word choices in context. This led to increased vocabulary use
and more accurate word selection in their writing. (Hapsari et al., 2024) found that
students involved in project-based collaborative learning used more complex
vocabulary in their writing after completing a group project. This suggests that
collaboration encourages students to experiment with and incorporate new
vocabulary into their work.
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In addition to face-to-face collaboration, the use of digital platforms such as
Padlet and Edmodo also facilitated vocabulary development. Students had access to
a wide range of words and phrases, which they could incorporate into their writing.
(Li, 2023) highlighted that digital collaborative writing platforms enable students to
enhance their vocabulary usage by engaging with peer-written content and receiving
feedback.

Table 2. Impact of Collaborative Learning on Vocabulary Use

Study Collaborative Improvement in
Learning Strategy Vocabulary
(Diana et al., n.d.) Group discussions and Expansion of vocabulary
peer feedback and better word choice
(Fitri Senny Project-based Increased use of complex
Hapsari et al., collaborative learning vocabulary and expression
2024)
(Y. Li, 2023) Collaborative writing in Enhanced vocabulary usage
online platforms through peer interaction
(Shofiah, 2024) Digital  collaborative Greater lexical diversity and
tools (e.g., Edmodo) improved word accuracy

4. The Role of Technology in Enhancing Collaborative Writing Skills

Technology has significantly enhanced the collaborative learning process by
providing platforms for real-time collaboration, peer feedback, and Al-assisted
writing improvements. Digital tools have made the writing process more interactive
and dynamic, allowing students to engage with each other's work and receive instant
feedback.

Data on Technology Integration:

The use of digital tools such as Google Docs, Padlet, and Quillbot was common
across the studies reviewed, and these tools played a crucial role in enhancing
students' collaborative writing skills. (Zambrano & Roqueni, 2024) found that Al-
based tools helped students identify errors and provided suggestions for
improvement, which ultimately enhanced the quality of their writing. (Li, 2023)
observed that Tencent Docs enabled students to engage in real-time collaboration,
improving the overall quality of their writing through continuous feedback and edits.
The integration of technology not only supported the editing process but also
encouraged students to participate more actively in writing tasks. As students
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collaborated on platforms such as Google Docs, they were able to edit each other's
work, provide feedback, and improve their writing in a collaborative environment.

Direct Student Observations on Technology Use:

One student, Ali, shared: "Using Google Docs made writing less stressful. My
group and I could see and comment on each other's work instantly, and we learned
so much from each other's edits."

Discussion

This section presents a comprehensive discussion of the findings from the
reviewed studies on the impact of collaborative learning in improving English
writing skills in higher education. The findings are analyzed and compared with
previous studies, and the implications for pedagogy are explored. Additionally, the
limitations of the study are discussed, and recommendations for future research are
provided.

1. Comparison of Results with Previous Studies

The results of this review align with much of the existing literature on the
effectiveness of collaborative learning in enhancing students' writing skills.
Collaborative learning has long been advocated as an effective pedagogical approach
for improving writing proficiency, particularly in the areas of coherence, grammar,
and vocabulary use. However, the specific findings from this review add nuance to
our understanding of how collaborative learning works in different contexts and with
different student populations.

Coherence in Writing:

The studies reviewed in this paper consistently show that collaborative learning
positively influences the coherence of students' writing. This finding is in line with
previous research that highlights the role of peer feedback and group discussions in
improving the logical flow and cohesion of writing (Huda et al., 2024; Li, 2023).
According to (Lopez-pellisa, 2020), group discussions allow students to share their
ideas and feedback, leading to better organization of thoughts and smoother
transitions between paragraphs. This review confirms those findings, with studies
such as (Ningsih 2023) showing that real-time collaboration on platforms like Google
Docs facilitated quicker identification and resolution of coherence issues.

However, the review also revealed that not all studies reported the same level
of improvement. For example, in some cases, students still struggled with coherence
when the group interactions were limited to minimal feedback or when the task was
not well-structured (Li & Zhang, 2021). These discrepancies can be attributed to the
varying quality of collaborative interactions, which often depend on the structure and
facilitation of the group tasks. The role of the instructor in guiding the collaborative
process is therefore critical, as pointed out by (Diana et al. 2020), who argued that
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without appropriate facilitation, collaborative learning can become disorganized and
ineffective.

Grammar Proficiency:

The improvement in grammar skills through collaborative learning is another
finding that aligns with prior research. Studies by (Shofiah, 2024) and (Dewi et al.,
2024) reported that peer feedback and collaborative writing allowed students to spot
and correct grammatical errors more effectively than when writing individually. This
review concurs with those findings, with several studies indicating that students in
collaborative environments were more likely to identify and correct verb tense and
subject-verb agreement errors (Li & Zhang, 2021). Additionally, digital tools like
Grammarly and Quillbot were used to facilitate grammar correction, further
enhancing students' ability to produce grammatically accurate writing.

One key finding in this review is the role of technology in supporting grammar
learning. Previous studies have explored the use of Al-based tools for grammar
correction, but this review found that these tools, when integrated with collaborative
activities, significantly enhanced grammar learning by providing immediate
feedback. This integration aligns with the work of (Zambrano & Roquetii. 2024), who
highlighted the role of Al in assisting students with real-time error correction.
However, a discrepancy was noted in the reliance on technology alone to improve
grammar, as some students still struggled with understanding the grammatical rules
despite the tools' assistance. This suggests that while technology is a valuable support
tool, it cannot replace the need for explicit grammar instruction.

Vocabulary Use:

The findings related to vocabulary use further support the effectiveness of
collaborative learning. Similar to the results of (Diana et al. 2020) and (Hapsari et al.,
2024), this review found that collaborative writing activities provided students with
opportunities to discuss and use new vocabulary, which enhanced their overall
vocabulary usage. Students who engaged in group discussions and shared their
written work in real-time were able to incorporate more complex vocabulary into
their writing, as demonstrated by (Li, 2023), who found that students using
collaborative writing platforms showed a broader vocabulary range.

However, discrepancies were also noted in the level of vocabulary
improvement. While some studies found a significant increase in lexical diversity,
others, such as (Holt, 2020), reported limited vocabulary enhancement, especially
when students did not actively engage with each other's contributions. The quality of
feedback and the motivation to incorporate new vocabulary seem to be key factors in
determining the success of vocabulary improvement. This highlights the importance
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of ensuring that collaborative tasks are well-structured to encourage active
participation and meaningful vocabulary use.

2. Pedagogical Implications of Collaborative Learning

The findings of this review have several important pedagogical implications for
higher education institutions, particularly in the context of teaching writing skills.
Collaborative learning provides students with a more interactive, supportive, and
dynamic learning environment compared to traditional individual learning
approaches. The studies reviewed show that students benefit from peer feedback,
shared problem-solving, and collaborative revision, all of which contribute to the
improvement of writing skills.

1. Active Learning Environment:

Collaborative learning fosters an active learning environment, where
students are not passive recipients of knowledge but rather active
participants in the construction of their own learning. This aligns with
Vygotsky's Social Constructivist Theory, which emphasizes the importance
of social interaction in learning (Afriadi & Fatih, 2024). By working together,
students engage in co-constructing knowledge, which has been shown to
improve their critical thinking and writing skills. This approach also
increases students' engagement, as they are more likely to participate in
tasks that involve collaboration and peer feedback.

2. Use of Technology:

The integration of digital tools into collaborative writing activities is a
crucial pedagogical implication. The studies reviewed demonstrate that
tools such as Google Docs, Edmodo, and Quillbot can enhance the
collaborative writing process by facilitating real-time feedback and offering
grammar and vocabulary support. Educators can leverage these tools to
foster more interactive, collaborative learning experiences, making writing
tasks more engaging and accessible to students. It is important for
instructors to be trained in how to incorporate these tools effectively into
their curricula.

3. Peer Feedback and Self-Regulation:

The importance of peer feedback in improving writing skills cannot be
overstated. Students who engage in peer review tend to gain a deeper
understanding of writing conventions and improve their own writing by
reviewing others' work. This process also encourages self-regulation, as
students become more aware of their writing habits and mistakes. As (Phi &
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Pham, 2021) argue, training students to give and receive constructive
feedback can significantly enhance their writing and critical thinking skills.

4. Scaffolding and Instructor Role:

Although collaborative learning has clear benefits, it is crucial that
instructors provide adequate scaffolding throughout the process. As seen in
the studies reviewed, without proper guidance, students may struggle with
organizing their work or providing meaningful feedback. Instructors need
to structure collaborative tasks carefully, providing clear instructions,
expectations, and ongoing support. This ensures that students are able to
work effectively in teams and derive maximum benefit from the
collaborative process.

3. Limitations of the Study

While this study provides a comprehensive review of the impact of
collaborative learning on writing skills, there are several limitations that should be
acknowledged:

1. Limited Scope of Studies Included:

Although a variety of studies were reviewed, the focus was primarily on
English language writing skills in higher education, and the findings may not
be generalizable to other disciplines or languages. Additionally, studies
included in this review primarily examined short-term effects of collaborative
learning, and there is a lack of longitudinal studies that measure the long-term
impact of collaborative learning on writing skills.

2. Lack of Control for Confounding Variables:

Many of the studies reviewed did not control for potential confounding
variables, such as the previous writing proficiency of students, the level of
prior exposure to collaborative learning methods, or the individual learning
preferences of students. These factors could influence the effectiveness of
collaborative learning in improving writing skills.

3. Limited Diversity of Student Populations:

Another limitation is the lack of diversity in the student populations
studied. Most of the studies included were conducted in specific geographic
regions or with students from particular demographic backgrounds, which
may limit the generalizability of the findings to a global or more diverse
student body.
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4. Suggestions for Future Research

Given the limitations of this study, several directions for future research

are suggested:

Longitudinal Studies:

Future research should focus on longitudinal studies to measure the
long-term impact of collaborative learning on students' writing skills.
These studies could examine how the benefits of collaborative learning
persist over time and how students' writing skills continue to evolve
after they have participated in collaborative activities.

Cross-Disciplinary Research:

More research is needed to explore the effectiveness of collaborative
learning in improving writing skills across various academic
disciplines, not just in English language courses. This would help
determine whether the benefits of collaborative learning extend beyond
writing in language-based subjects.

Examination of Technology Integration:

While the integration of digital tools has been shown to enhance
collaborative learning, further research is needed to explore how Al-
based tools (e.g., Grammarly, Quillbot) can be incorporated into
collaborative writing activities. Studies could focus on whether these
tools improve specific writing aspects (such as grammar or vocabulary)
and how they affect the collaborative process.

Exploration of Student Motivations:

Future research should also explore how student motivation impacts
the effectiveness of collaborative learning. Understanding how
motivation varies between students and how it influences their
engagement with collaborative tasks can help in designing more
effective learning environments.

CONCLUSION AND SUGGESTION

This article highlights the potential of collaborative learning in enhancing

students' writing skills in higher education. It boosts motivation, confidence, and
participation, supported by technologies like Google Docs and Tencent Docs, though
challenges such as resistance to group work and skill disparities persist.
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The study emphasizes that effectiveness can be improved through clear group
roles, feedback training, and optimal technology use. Educators should integrate
collaborative learning into curricula, provide digital tool workshops, and develop
structured group strategies. Future research should explore long-term impacts and
best practices. With a structured approach, collaborative learning can be a powerful
tool for developing students' writing and social skills in a globalized era.
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