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Abstract : Listening comprehension is a fundamental skill that involves not just hearing 

words, but actively understanding and interpreting the meaning behind them. 
It requires focusing attention, retaining information, and making sense of what 

is heard in real time. This research investigates the application of English Songs 
to improve students' listening Comprehension. Conducted at SMP Negeri 5 

Tondano, this research involved 20 class VII students. Using a quantitative 
approach, this research used a pre-experimental design with one pre-test and 
post-test group. Data collection relies on tests, with the same format but 

different songs for the pre-test and post-test. The results showed significant 
improvement in listening proficiency, with the average post-test score (89,5) 

surpassing the pre-test score (33). This underlines the potential of English 
Songs as a tool to improve students' English listening comprehension. 

Keywords: Listening Comprehension, EFL, Song, Learning Media.  

 

INTRODUCTION  

 
 Given that English serves as the predominant international language across most 

societies, acquiring proficiency in it is crucial. English serves as a second language in 

numerous countries. Although learning English may present challenges, its utility 

cannot be overstated as it is indispensable in various domains such as communication, 

business, politics, education, science, and technology. English is considered the 

primary foreign language in Indonesia, as opposed to being a secondary one. In line 

with the current curriculum in Indonesia, schools are mandated to include English as 
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one of the target languages for instruction. The student is looking forward to 

enhancing their English skills. When instructing middle school students, it is important 

to consider relevant matters and back them up with the regulations of the Ministry of 

National Education. Some Indonesian students find English to be quite intimidating. 

English and the Indonesian system may vary due to their differences. Indonesia keeps 

its third-person singular verbs unchanged, unlike English, which does alter them. An 

extensive vocabulary is essential for effective communication in any language. It plays 

a vital role in the process of acquiring language.Consequently, acquiring proficiency 

in English involves mastering four key language skills: speaking, writing, listening, 

and reading. Every language skill presents its own level of difficulty, which varies 

according to the individual user. An essential skill in the process of learning a language 

is the act of listening. Listening involves capturing, understanding, and remembering 

what we hear, and potentially even more.Music is currently being extensively utilized 

in English language teaching institutions across the globe. It is widely acknowledged 

for its ability to assist children in quickly expanding their vocabulary skills. Students 

might find pleasure in reciting and committing the words to memory. The songs 

presented by Millington (2011) impact the learning of students. Songs will enhance 

the learning experience in the classroom by bringing joy to the educational journey. 

Given that the majority of students enjoy singing and usually respond positively to 

musical activities in the classroom, it is beneficial for an English teacher to be creative 

in order to achieve educational goals in a welcoming environment. Given that studying 

English can create stress for students, it's important for teachers to carefully consider 

which elements should be incorporated into a language classroom to enhance student 

learning. Jeremy Harmer's book (2007:133) suggests that various resources such as 

games tailored to age and type, music, stimulating conversations, compelling images, 

dramatic stories, and other materials are commonly employed to engage students. 

Furthermore, by listening, our children can improve their pronunciation of words. As 

they continue to listen and comprehend spoken English, their understanding of 
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correct pitch, intonation, stress, and the sound of individual words and connected 

speech improves. Most students wish to understand English content, whether 

conveyed in person, on TV, radio, in cinemas, or through recordings like tapes, CDs, 

or other media. The instructor creates a diverse range of methods to ensure that 

teaching is both engaging and enjoyable. As noted earlier, the author incorporates 

songs to improve students' listening skills, as they provide an enjoyable way to 

alleviate boredom and engage effectively during class. Consequently, the author 

conducted a study titled "Enhancing Students' Listening Comprehension through the 

Use of English Songs. " The research problem stems from the students' insufficient 

listening skills, as evidenced by the study's background. Could using English songs 

enhance students' listening comprehension? The purpose of this study is to 

investigate if the application of English songs can enhance students' listening 

comprehension. The writer defined the boundaries. The study incorporates three 

English songs into its analysis: Let It Go, Circle of Life, and How Far I Will Go by 

Alessia Cara. Furthermore, her attention was directed towards the utilization of verbs. 

  

 
RESEARCH METHOD  
  

Research Design 

This research is classified as quantitative due to the nature of its numerical 

data. This study features a pre-experimental design including both pre-test and post-

test assessments. Creswell (2017) suggests considering the connected variables when 

assessing objective hypotheses. The findings from this inquiry were collected, 

analyzed, deciphered, and documented. Farhady and Hatch suggest that the one 

group pre-test and post-test design bears resemblance to the one-shot case study. 
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The two tests are T1 pre-test and T2 post-test. In the illustration of the design, X is 

utilized to depict the treatment: 

TI x T2 

 According to the design above, the researcher was administer a pre-test before 

to utilizing a song, followed by a post-test following many instances of using a song 

to instruct the class. 

Subject of the Study 

 The 8th graders at SMP Negeri 4 Tondano was focused in this study, and there 

are twenty of them. 

Research Instrument 

 The data was collected through tests. The tests are in form of written test that 

are objective test. There are pre-test and post-test. Each of the tests consisted of 10 

fill in the blank questions. The test was arranged according to the material given. 

Instrument of the Research 

 The researcher conducted a listening test using “Fill in the blank” test to assess 

student’s listening ability. Score as follows: 

Table 1 Analytic scale for listening Ability 

 Score  Description 

 1 Very weak listening ability; struggles to grasp basic 

information or identify crucial details. 

 2 Fair listening skills, but still in need of development; can 

capture 

 some information but may struggle with understanding 

more 

 Complex ideas. 
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 3 Good listening skills; can capture information well, 

understand main ideas, and provide appropriate responses. 

 4 Excellent listening ability; adept at accurately capturing 

information, understanding language proficiently, and 

delivering insightful responses to the listened content. 

Student’s ability scores on the test were classified to determine their ability level. 

The classification is as follows: 

Table 2 The levell of Ability 

No  Test Score Level of Ability 

1 81-100 Excellent  

2 61-80 Good  

3 41-60 Average  

4 0-40 Poor  

 

Data Collection 

• The writer instructed the students on the subject matter. 

• Before listening to music, the writer provided lyrics. 

• The writer give the students instructions on how to complete the exam. 

• The writer tested the students on their ability to fill in the blanks in song 

lyrics. 

• The assessment process for Fill in the Blank tests involves scoring 

participants based on the accuracy and completeness of their answers 

in the blank spaces. Scores are assigned considering the precision of 

the words or concepts provided by the test takers. 
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Data Analysis 

 Data analysis in this study is divided into two stages. The first is the processing 

of the Pre-test and the second is Post-test. 

1. Pre-test 

 Fill in the blank test is used to administer the Pre-test. This test was determined 

whether the students listening well or not. The researcher created sentences related 

to the song and have students fill in the blanks with the missing words or phrases 

based on what they hear. This exercise helps evaluated their listening skills. 

2.  Post-test 

 For the post-test, the writer give 10 tests filled in the blank to determined 

whether students have made any noteworthy growth or development as a result of 

listening comprehension through english song; in the end, the writer collected their 

score for assessment and conclusion. 

This study used quantitative data analysis. This method is used to carry out 

calculations and data analysis. The SPSS V.25 program was used in this study for data 

analysis and hypothesis testing. The analysis was performed using normality tests 

and paired sample T tests. 
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Statement of Hypothesis 

Hypothesis is a tentative answer to the research problem until it is proven 

through the collected data (F.M. Andrews, et al (2001). A hypothesis is a simple 

statement expressing the researcher's expectations about the relationship between 

variables in a problem to be tested in research (J.W, Buckley, et al (2006).  

The hypothesis of this research is : 

• H0: The application of English songs as a teaching media does not 

have a significant effect on the Listening Comprehension skills of 

eight-grade students at SMP N 5 Tondano. 

• H1: The application of English songs as a teaching media media has 

a significant effect on the Listening Comprehension skills of eight-

grade students at SMP N 5 Tondano. 

 

1. Normality test  

To assess the data in the normal distributions of both tests, A normality test 

was operated. To determine if the data are normal, the following formula has been 

used:  

- If the samples is more than 50, the writer will use Kolmogorov-Smirnov test  

- If the samples is less than 50, the writer will use Shapiro-Wilk test Since the writer’s   

samples was less than 50, the writer used the Shapiro-Wilk test.  
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2. Hypothesis test using paired sample T-Test by using SPSS 25  

To assess the statistical validity of a claim and decide whether to accept or 

reject it, a subsection of inferential statistics known as hypothesis testing is used. To 

acquire information and proof that will assist in determining whether to accept or 

reject the truthfulness of the claims or assumptions that have been made, laying up 

a foundation is critical to hypothesis testing. 

Research Procedure 

 In this study, the writer goes directly to the school to collect data and make 

observations. Researchers in the classroom, face-to-face with students during the 

data collection process. 

Plan 

• Identify research objectives and pose research questions regarding the 

application of English songs to improve student’s listening comprehension. 

• Determine the sample and target population, such as selecting a class of 8th 

grade students from SMP N 4 Tondano with total of 20 students. 

• Carry out four treatment sessions to be conducted over two weeks. This 

includes Pre-test and Post-test sessions. Each session is planned to last one 

hour. Treatment sessions involve structure activities using media Speaker and 

specially selected songs with theme Disney to improve English listening 
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comprehension. These activities may include listening comprehension 

exercises, interactive discussions, and guide reflection aimed at strengthening 

listening strategies and improving overall comprehension abilities.\ 

Treatment 

During the initial meeting, the researcher provided a pre-test questionnaire to a 

group of participants, specifically the students of class VII B, in order to gather their 

perspectives on the descriptive text content that would be covered in the upcoming 

classes. The researcher provided preliminary questions in the form of a 10-question 

multiple-choice quiz. The researcher allocated a 15-minute time frame for addressing 

the pre-test questions. Upon gathering the pre-test answer sheets from the students, 

the researcher selected them for analysis in order to evaluate the students' abilities. 

Upon reviewing, the researcher noted that the students were still unable to 

comprehend the descriptive text material.Subsequently, the researcher elaborated on 

the listening description text material and employed English songs as a means of 

learning. The researcher also inquired about the challenges the participants 

encountered when it came to learning how to distinguish English words by sound. 

Researchers have identified various reasons, such as a lack of interest and inadequate 

learning resources to support educational activities within classrooms. Therefore, the 

researcher employed popular English songs loved by teenagers to boost students' 

engagement in listening activities and enhance their listening comprehension skills. 

The researcher consistently integrated English songs into the learning methods at 

each session held at SMP N 4 Tondano during the research study.During the recent 

session, the researcher provided a post-test questionnaire to assess the enhancement 

in students' listening skills following the classroom intervention. The post-test 

featured the same question types as the pre-test, specifically a 10-question Fill-in-

the-Blank Test. The objective is to assess listening skills both before and after 

students engage with songs as learning tools.Following the post-test analysis, the 
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researcher identified a precise improvement in scores, indicating that the utilization 

of English songs as an educational tool significantly enhanced the listening skills of 

grade VII students at SMP N 4 Tondano. To delve deeper into the findings, the 

researcher compiled a table showcasing the pre-test and post-test scores alongside 

their respective results. 

 
 
FINDINGS AND DISCUSSION  
 
Findings 

 The study aimed to gather comprehensive data from research tools, such as 

pre-tests and post-tests, in order to fulfil its research goals. Researchers have utilized 

quantitative research methods to conduct systematic data analysis for deriving 

conclusions based on the research objectives outlined in the previous chapter. The 

researcher utilized a sample comprising 20 students from a class. The individuals 

involved in this study were students in the seventh-grade class VII B at SMP N 4 

Tondano. During the study, class VII B students were designated as the experimental 

group and utilized English songs as an instructional approach to enhance students' 

listening comprehension. The data gathered from pre-tests and post-tests have been 

analyzed to compare the percentages of both. The pre-test was administered prior to 

the intervention, followed by the post-test after the course of treatment. Data 

collected through pre-test (T1) and Post-test (T2) are shown below. 

Table. 3 The scores of the student’s achievements in the pre-test (T1) 

and post-test (T2) class experiment. 

Students T1 T2 Gain 

CM 30 87 57 
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RL 20 80 40 

AW 40 80 40 

RJR 30 70 40 

AM 50 80 30 

GPM 50 85 50 

GP 40 80 40 

AB 40 80 40 

AM 40 87 47 

JS 40 85 45 

KK 30 87 57 

JGW 20 80 60 

SMR 10 70 60 

CS 30 95 65 

FK 30 75 45 

FM 30 80 50 

CMW 50 80 30 

SPP 20 80 60 

SNAL 40 90 50 

NAM 

Total 

40 

660 

97 

1648 

57 

963 

Based on the table, twenty (20) students participated in the test. In the pre-

test,1 student got the lowest score of 10 and three students got the highest score 

50. In the post test 2 student got the lowest score 70 and 1 student got the highest 

score 97. 

a.  Test of Validity instrument 



 

 

1790 

    The purpose of the validity test is to find out whether the instrument we use 

can measure the data we want to measure. So, the researcher carried out a validity 

test which can be seen from the following table. 
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1793 

 

The criteria for an item to be valid or invalid is based on the r-table value, 

according to the table above the item / instrument is said to be valid. can be seen 

from the significance value: 

r count (correlation coefficient value) > r table = Valid 

because the instrument uses 20 respondents, the r-table is 0.468 and we can see 

from the correlation value that all have a value of more than r table. 

 
Test of Reliability 

Case Processing Summary 

 N % 

Cas

es 

Valid 20 100.

0 

Exclud

eda 

0 .0 

Total 20 100.

0 

a. Listwise deletion based on all 

variables in the procedure. 
 

Reliability 

Statistics 

Cronbach'

s Alpha 

N of 

Items 

.795 10 

 

Reliability shows the consistency of an instrument. An alpha value greater than 0.7 

indicates the reliability of the questionnaire is sufficient and we can see the alpha 

value in the table above is 0.795, which means the data is reliable. 
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Normality Test 

Tests of Normality 

 

Kolmogorov-Smirnova Shapiro-Wilk 

Statis

tic df Sig. 

Statis

tic Df Sig. 

hasil 

pretest 

.208 20 .023 .917 20 .089 

hasil 

posttest 

.194 20 .047 .932 20 .172 

a. Lilliefors Significance Correction 

 

Based on the Shapiro-Wilk normality test, it is known that the significance value 

(Sig) for the Pre-Test is 0.089> 0.05 and the significance value (Sig) for the Post Test 

is 0.172>0.05. Therefore, it can be concluded that the Pre-Test And Post-test is 

normally distributed.  

Note: 

• A significance value (Sig) > 0.05 indicates that the data is normally distributed.  

• A significance value (Sig) < 0.05 indicates that the data is not normally distributed. 
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- Hypothesis test Using Paired Sample T-test by Using SPSS 25  

The results of the data analysis of the students' pre- and post-test results 

are shown in the 

Following table : 

Paired Samples Statistics 

 Mean N 

Std. 

Deviation 

Std. Error 

Mean 

Pai

r 1 

hasil 

pretest 

34.00

00 

20 10.95445 2.44949 
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hasil 

posttest 

84.05

00 

20 7.97678 1.78366 

 

The data above displays the performance scores of a single student sample. 

The average score on the pretest was 34.00. In contrast, the mean score on the 

Posttest was 84.05. Both the pre- and post-tests included twenty students (N). The 

standard deviation and mean error of the pre-test were 10.954 and 2.449, 

respectively. The standard deviation was 7.976 and the mean error was 1.783 for the 

post-test. The mean results indicate that there is a difference between the means of 

the pretest and posttest. It is feasible to determine that there was an increase 

because the mean value of the posttest was higher than the pretest's. 

Paired Samples Test 

 

Paired Differences 

t df 

Sig. 

(2-

tailed) Mean 

Std. 

Deviatio

n 

Std. 
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Mean 

95% 

Confidence 

Interval of the 

Difference 

Low

er 

Uppe

r 

Pai

r 1 

hasil 

pretest 

- hasil 

posttes

t 

-

50.0500

0 

12.04

586 

2.69

354 

-

55.687

63 

-

44.4123

7 

-

18.58

2 

1

9 

.000 
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 Table 6 shows that the p-value is less than 0.05 (0.000 < 0.05). Therefore, it 

can be concluded that using songs as a medium enhances students' listening 

comprehension and that there is sufficient data to refute hypothesis 0.000. 

Discussion 

According to the research results, the Paired Samples Statistics output indicates 

that the pre-test and post-test averages have risen from 34. 00 to 84. 05. The 

sample's variance is determined by utilizing the standard deviation. The standard 

deviation for the pre-test is 10. 954, which is less than 34. 00, and for the post-test, 

it is 7. 976, which is less than 84. 05. The average is uniform when the standard 

deviation is low, but becomes uneven as the standard deviation increases. The 

similarity in standard deviations between the pre- and post-test indicates that the 

average values of the sample populations in the study are closely aligned. According 

to the results of the normality test, the significance value for the pretest score is 0. 

023, while for the posttest score it is 0. 047. The data appears to be normally 

distributed as the significance values for both the pretest and posttest are higher than 

0. 005.This discovery aligns with a study carried out by Putri in 2018, which similarly 

assessed the efficacy of utilizing English songs as a tool to enhance students' listening 

skills. Based on her research findings, utilizing English songs proved to be highly 

effective in markedly enhancing students' listening skills.However, it is important to 

note that this research and previous studies vary in specific circumstances. 

Differences in certain results could arise from factors such as the school atmosphere, 

classroom arrangement, individual characteristics of students, or the methods of 
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evaluation employed. Consequently, while these findings support previous research, 

it is essential to consider certain factors that may impact the generalizability of these 

results.Putri and Serambi (2019) utilized podcasts as a tool to enhance students' 

listening skills. This article aims to explore how podcasts can improve speaking and 

listening skills. The authors aim to discuss various media tools that can enhance 

students' skills in speaking and listening, as the utilization of ICT in language teaching 

is on the rise. The writers gathered information for the article's topic from a range of 

sources, such as books, journal articles, and previous research. Based on these 

sources, it is evident that podcasts have much to provide EFL learners with regards 

to improving their speaking and listening skills.In their study, Oktaviani and 

Afriyuninda (2021) utilized English songs to enhance students' listening 

comprehension skills. The selection of topics is based on the issue of listening 

comprehension. The aim of this study was to investigate the impact of English songs 

on enhancing students' listening skills. The study focused on students who were in 

their fifth and seventh semesters of the English Education program at Universitas 

Teknokrat Indonesia. The research included a total of 100 students. This study utilizes 

a qualitative methodology. One hundred students who had completed listening 

courses were given questionnaires to gather data. The examination of the data, 

conducted through the utilization of tabulated data, demonstrated the students' 

proficiency in listening comprehension throughout the activity. The findings suggest 

that English songs can enhance one's listening comprehension skills. 

Conclusion 
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Based on the data analysis in the previous chapter, the researcher wants to 

make a conclusion. The research result showed that the average post-test score 

was higher (84.05) than the pre-test (34.00). This means that the application of 

English songs can improve student’s listening comprehension. 

Researchers concluded that the students enjoyed learning because of the application 

of English song. Songs can make learning more enjoyable and relax. English songs 

can be applied in teaching process to overcome student’s problem also to improve 

studemt’s listening skills 
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