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Abstract: The purpose of this study was to determine whether or not using songs 
as media may help students learn more vocabulary. The researcher 

employed experimental research design, a quantitative research 
technique, to carry out this study. A second grade class of ten students 
at SMP Anugrah Tondano served as the topic of this investigation. Pre-

test and post-test served as the tool for gathering data. The exams 
consisted of a few essays and fill-in-the-blank lyrics. The results of this 

study revealed that the post-test's mean score (86) was greater than the 
pre-test's mean score's (41) average. It is possible to get the conclusion 
that using songs is successful. 
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INTRODUCTION 

English has become an international language, that is why it is very 

important (Liando, Tatipang & Wuntu, 2023); (Lengkoan & Olii); (Lengkoan & 

Rombepajung). English has a significant role in practically every aspect of life, 

including business, trade, academia, tourism, etc. It has been asserted to be 

Indonesia's first foreign language. In the curriculum, it is therefore determined 

that foreign languages will be taught in schools. Many countries in this world 

use English as their second language (Mogea, 2020). 

In  Indonesia,  English  is considered  as  a foreign  language,  

therefore,  it  is  taught  in  every  school  in  it is one of the compulsory 
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starting from Junior High School up to university level. In teaching junior high 

school students we also need the relevant matter that have to be considered 

and we have to justify it with the regulation of ministry of national education. 

Some students in Indonesia are thinking that English is a scary subject. It may 

be caused Indonesian system with English are different for example English has 

different  for 3rd person singular verbs while Indonesia does not change the 

verb. In language, vocabulary plays an important role. It is a basic in learning a 

new language. According to Linse (2005: 121) Vocabulary is the collection of 

words that an individual knows. Vocabulary is an essential part of language 

learning and it is also a basic step to learn English in written form as well as 

spoken form (Mozes & Liando, 2020). 

For those who desire to acquire a second language or a foreign 

language, learning the vocabulary is one of the most important aspects. They 

will find it challenging to utilize the language in their daily lives if they have a 

limited vocabulary.  But learning vocabulary is a challenge for many students. 

When they merely use a vocabulary list to memorize words, they become 

bored. The quality and success of the pupils in a school's educational system 

are evaluated by the learning outcomes of the students there.  It is one of the 

instructors' references for their effectiveness in the teaching process and can 

assist them in deciding what method to employ and what to do next to improve 

upon what they have already done. 

These days, songs are extensively employed in English language 

instruction classes around the globe. It has been known by all people as the 

media to help students easy to memorize the words. It can make students like 

to memorize and say the words. According to Millington (2011) Songs have a 

significant impact on improving students’ vocabulary. Songs will make learning 

enjoyable in the classroom. Most students enjoy singing, and they typically 

respond favorably to musical activities in the classroom, because songs can 

help to create a relaxed and informal atmosphere that makes the classroom a 

nonthreatening environment.  
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Based on the statement above, the researcher choose songs in 

improving students’ vocabulary mastery because by using songs students can 

have a lot of fun and get rid off their tiresome during the lesson. Therefore, the 

researcher do this research entitle “The Effectiveness of Using Songs in 

Improving Students’ vocabulary mastery” at SMP Anugerah Tondano which 

related to this research. 

 

REVIEW OF LITARATURE 

Definition of vocabulary 

One of the most vital linguistic skills while learning English is 

vocabulary (Nation, 2001). Vocabulary is the most crucial component of 

language that pupils must master in order to communicate successfully (Keshta 

& Al-Faleet, 2013). In addition, Vocabulary is principal to successful language 

acquisition (J Richards, 1969). Moreover, Vocabulary is a central part of 

language. The more words students know well and can use, the more meaning 

they can communicate in a wide variety of circumstances. Cameron (2001:72) 

believes that building a useful vocabulary is central to the learning of a foreign 

language at primary level. Since vocabulary is a prerequisite for learning 

grammar and without sufficient vocabulary, it is impossible to construct 

sentences, so teachers have tried various media, techniques, and strategies to 

teach vocabulary (Lengkoan F. Rombepajung P. Hampp P. Andries F. 2019).  

 

Receptive and Productive Vocabulary 

Students utilize receptive vocabulary to know and comprehend the 

meaning of the words when reading or listening to material. The terms that 

learners understood but did not employ in speech or writing are words they 

know and can identify. Learning the receptive vocabulary often involves the 

instructor explaining the word's meaning and using it in a sentence, but the 

students are merely asked to spell and pronounce the word (Nagy, Anderson & 

Herman, 1987). 
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The definition of a useful vocabulary includes terms that the learners 

can pronounce and understand. In reality, students are able to speak and write 

well using these terms. Due to the fact that students may create words to 

describe their thoughts and feelings in a way that is understandable to others, 

effective vocabulary can be looked of as an active activity (Webb,2005). The 

capacity to recall the structure and meaning of a word is considered to be 

productive vocabulary knowledge. According to Laufer (1998) separates 

information into regulated, free, and productive vocabulary. Free productive 

vocabulary knowledge is the capability to use words impulsively and without 

special encouragement to generate particular words, such as writing 

autonomously, in contrast to controlled productive vocabulary knowledge, 

which refers to the ability to construct words when the signal is provided. 

 

Songs 

Making learning enjoyable in the classroom by using music. Due to 

the fact that songs, and particularly choral singing, may contribute to the 

creation of a laid-back and casual mood that makes the classroom a 

nonthreatening place, most kids like singing and typically respond positively to 

their employment in the classroom. Song vocabulary often consists of frequent, 

short words with a lot of pronouns, and song lyrics are typically given within a 

repetitious pattern. Like genuine speech, the vocabulary of songs is 

conversational; lyrics are sung more slowly and with longer pauses in between 

each phrase. Last but not least, there is the pop music's blatant rhythm. 

According to Weikart (1998: 1), the rhythm is what aids in the development of 

English learners “a sense of inner timing and allows children to speak or read in 

whole sentences instead of just one word at a time”. These elements make it 

possible for students to relate to and comprehend music lyrics (Lems, 2005). 

For the reasons stated above, it’s obvious that songs and music are great 

language aids since they include a range of language skills into a few rhymes, 

including culture, vocabulary, listening, syntax, and more. Additionally, music in 

language classes relaxes students, boosts their attention spans, and can 
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increase their desire to learn a language. For many people from around the 

world, their first exposure to English is through popular song lyrics (Medina, 

1993 and Mishan, 2005). Medina (1993) demonstrated that listening to popular 

music can help people learn a wide range of relevant vocabulary terms.  

The method of utilizing songs to teach language that is most often 

used was created by Cameron (1997: 347). She said that there are three 

stages to the school assignments for young students “once identified, can be 

analyzed, adapted, and expanded” and noted that “it has been common 

practice for many years to plan reading activities in three stages: pre-reading, 

reading and post-reading” (Cameron, 2001, p. 32). Without the core activity, 

the language learning assignment would be impossible to complete. Students 

should be better equipped to effectively finish the core activity thanks to the 

preparatory exercises. This involves introducing vocabulary or teaching 

linguistic concepts beforehand. The completion of the primary activity should 

serve as the foundation for the follow-up stage. 

The next section provides a brief description of each stage. Making 

the pupils prepared to participate in the scheduled activities in the core stage is 

the primary goal of the preparation stage. Depending on the teacher's 

resources and the size of the class, this might be accomplished in a variety of 

ways. The instructor can create entire physical response exercises or produce 

engaging images of the body's components if, for example, the goal of the core 

stage is to enable children to correlate words that name body parts with their 

own body parts. The instructor might point her own eye and ask the students, 

"What's this?" to activate the vocabulary. The students respond, "Eye!" The 

instructor goes on, 

The teacher's next step is the core stage. To engage the students 

and pique their attention, it would be useful to play the song again in the core, 

varying the volume or pace each time, and have them act out the song and 

sing along in unison. For instance, the teacher may ask the class to sing the 

word "head" to begin, then invite them to shake their heads or perform other 

amusing motions that correspond with the word "head." 
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In the follow-up stage, they are urged to use the song's vocabulary after 

singing it during the core activity. Of course, the level of the class, the 

resources available, and the number of pupils in the room all play a role in this. 

The follow-up step might be used to improve written production by having 

students write sentences or fill in blanks, or oral production by having them 

utilize the terminology they have acquired in realistic role-playing scenarios. 

And in this research, the researcher is going to teach the students 

about songs in order to improve their vocabulary mastery.  The researcher 

choose 3 songs to use in every meeting class, and the chosen songs are very 

easy for student to understand and memorize, and the choosen songs are 

singing by Michael Jackson – heal the world, Westlife – I have a dream, and 

Demi Lovato – let it go. 

 

The Advantages and Disadvantages of Song 

A key tool for learning English is song. Because songs can aid kids 

in their study. The benefits of singing according to Brewster (2002: 162) as 

follows:  

1. Songs may be used to introduce new languages to the public. 

2. Songs may help pupils with their pronunciation 

3. Songs may be a useful tool for boosting pupils' enthusiasm to talk. 

4. Songs can help kids' memories.  

The drawbacks of employing music in Yl's classroom, meantime Murphey 

(1992: 103) are: 

1. There are disparities in the features of young learners since not every child  

can understand what their instructor is trying to convey. 

2. It could interfere with nearby classes.  

3. The instructor could mismanage the lesson.  

4. The songs' vocabularies are too limited. 

 

By using songs, students can easily learn grammar rules and how 

to pronounce a variety of English words. They can also learn about different 



 

 

 529 

language expressions and terms. This helps students quickly master foreign 

languages and gives them the confidence to speak English. Shopya (2013: 8) 

claims that music may be used as a technique to motivate kids who are 

learning the English language. According Nurhayati (2009: 2) Singing helps kids 

learn English because it increases their sensitivity to hearing. Therefore, 

teaching young learners the English language through song is appropriate 

because it keeps their interest in the learning process.  

Not all students felt joy or passion during the learning process that 

followed the song, for example. Because there were discrepancies among the 

students regarding the traits. The drawbacks of song-based instruction go 

beyond what was already said. They include the following: teachers who do not 

take music seriously; expressions that do not follow grammatical norms; and 

teachers who lack the skills necessary to create effective lesson plans.  

As a result, the instructor must pick songs that go well with the lesson plan and 

be innovative in how they present the content through song. 

 

The Procedure of Using Songs in Teaching Vocabulary 

According to Wachidah, Siti, et al (2017): 

• First the writer have to explain the actual purposes of the the material to the 

students. 

• The writer continuing the process to ask some students related to the 

material that will be used, before asking the students to participate in singing 

the song and examining the meaning and values of the song. 

• The writer begin to conduct a pre-test, and inform the next schedule of the 

research process 

• The writer conducting the next research by doing the same process with 

similar process but different song. 
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RESEARCH METHODOLOGY 

The fact that the data in this study are numerical makes it a 

quantitative study. With a pre-test and post-test design, it is pre-experimental 

research. Considering the connection variables is a strategy for assessing 

objective hypotheses, according to Creswell (2017). It include gathering, 

processing, interpreting, and writing up study findings.  Farhady and Hatch 

assert that "one group pre-test and post test design is similar to the one shot 

case study". T1 pre-test and T2 post-test were the two tests. In the illustration 

of the design, X is utilized to depict the treatment: 

                             T1      x      T2 

According to the design above, the instructor administered a pre-

test before to utilizing a song, followed by a post-test following many instances 

of using a song to instruct the class. The tests are in form of written test that 

were objective and subjective test. Each of the tests consisted of 10 fill in the 

blank questions for the objective test and 3 essay about the song for the 

subjective test. The test was arranged according to the material given.  The 8th 

graders at SMP Anugerah Tondano (academic year 2022/2023) were the focus 

of this study, and there were ten of them. To collected the data the researcher 

used the mean score calculation to the data they had collected (Hatch and 

Farhady 1982:56): 

                                                
  X =  
          N  

    _ 
   X     = Mean score 

     X    = All score of the sample 

   N     = Total number of students 
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RESULT AND DISCUSSION 

Description of Research Result 

The researcher used a pre-experimental study design with a single 

group pre-test and post-test design. The sample for this study was a single 

eighth-grade class at SMP Anugrah Tondano with a total of ten students. Pre- 

and post-tests were administered by the researcher in order to gather data and 

compare the results before and after the therapy. Statistics were used to collect 

and evaluate the data. The information was placed into a frequency distribution 

table, and the results were computed using the mean score algorithm. 

Table 1. The Scores of Students’ T1 and T2 and Gain. 

 

Students Number 

 

T1 

 

T2 

 

Gain 

1 31 86 55 

2 41 93 52 

3 28 79  51 

4 21 79 58 

5 55 93 38 

6 71 100 29 

7 34 86 52 

8 34 72 38 

9 31 79 48 

10 64 93 29 

 

 



 532 

X(pre-test) = 
  

 
 =
   

  
    X(post-test) = 

  

 
 =
   

  
  

    = 41       = 86 

Ten (10) students took the test, as shown in table 1, and of those 10, two 

(of them) scored higher (38 points), two (of them) scored higher (29 points), 

two (of them) scored higher (52) points, one (of them) scored higher (55 

points), one (of them) scored higher (48 points), one (of them) scored higher 

(51 points), and one (of them) scored higher (58 points). 

  So it can be seen from the result of this research, the score of the post-

test is higher than the score of the pre-test after the researcher gave the 

treatment to the students. In other word, The using of songs is effective in 

improving the students’ vocabulary mastery.  

 

Table 2. Frequency Distribution Matrix of Pre-Test (T1) 

Scores Tally Frequency Frequency % Cumulative 

Frequency 

Cumulative 

Proportion 

Cumulative 

Percentage 

71 I  1 10 10 0,10% 100 

64 I 1 10 9 0,10% 90 

55 I 1 10 8 0,10% 80 

41 I 1  10 7 0,10% 70 

34 II 2 20 6 0,20% 60 

31 II 2 20 4 0,20% 40 

28 I 1 10 2 0,10% 20 

21 I 1 10 1 0,10% 10 
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Table 2 showed that out of ten (10) students who participated in the pre test, 

the highest value was (71) achieved by only one student or (10%). Other 

students received the following results: one student received 64 or (10%), one 

student received 55 or (10%), one student received 41 or (10%), two students 

received 34 or (20%), two students received 31 or (20%), one student received 

28 or (10%), and one student received 21 or (10%). 

 

Table 3. Frequency Distribution Matrix of Post-test (T2) 

Scores Tally Frequency Frequency % Cumulative 

Frequency 

Cumulative 

Proportion 

Cumulative 

Percentage 

100 I 1 10 10 0.10% 100 

93 III 3 30 9 0.30% 90 

86 II 2 20 6 0.20% 60 

79 III 3 30 4 0.30% 40 

72 I 1 10 1 0.10% 10 

 

Table 3 showed that between the ten (10) students who took part 

in the post-test, one student got 100 or (10%), three students got 93 or 

(30%), two students got 86 or (20%), three students got 79 or (30%), and one 

student got 72 (10%). 
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Table 4, Computation of Mean (X) and Standard Deviation (S) of pre-

test 

 
Students Number 

 
 

Score (X) 

 
_ 

(X) 

 

         
            _ 

(X-X) 

 
  _ 

(X-X)2 

1 31 41 -10 100 

2 41 41 0 0 

3 28 41 -13 169 

4 21 41 -20 400 

5 55 41 14 196 

6 71 41 30 900 

7 34 41 -7 49 

8 34 41 -7 49 

9 31 41 -10 100 

10 64 41 23 520 

410  2483 

 

X      = 
  

 
    

 

∑X      =  410 
 

X (Mean) = 
   

  
 

 
      = 41 

 

                 
√  (   ) 
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√    

    
 

 

                  
√    

 
 

 

          =   √      

     
            = 16,6 

 

Table 5. Computation of Mean (X) and Standard Deviation (S) of Post-

test 

 

Students Number 

 

 

Score (X) 

 

_ 

(X) 

 

         

              _ 

(X-X) 

 

  _ 

(X-X)2 

1 86 86 0 0 

2 93 86 7 49 

3 79 86 -7 49 

4 79 86 -7 49 

5 93 86 7 49 

6 100 86 14 196 

7 86 86 0 0 

8 72 86 -14 196 

9 79 86 -7 49 

10 93 86 7 49 

860  686 
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X       = 
  

 
  

 
∑X        =  860 
 

 

X (Mean)  = 
   

  
 

 
       = 86 

H 

                 
√  (   ) 

   
 

 

                   
√   

    
 

 

                  
√   

 
 

 

          =   √     
     
            = 8,72 
 

 

Table 6. Result of mean score 

Pre-test Post-test 

 x (T1) 410  x (T2) 
860 

N 10 N 10 

Mean score 41 Mean score 86 

 

The analysis's findings indicated that ten (10) students participated 

in the test. In the pre-test, one (1) student received the highest score of 71, 

and one (1) student received the lowest score of 21. A single student received 

a score of 100 on the post-test, while another student received a score of 72. 

the mean (x) pre-test (T1) score of 41 and the mean (x) post-test (T2) score of 

86. 
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Discussion 

Based on the data analysis and the research findings, the use of 

English songs is effective in teaching vocabulary to the students. We can see in 

pre-test, there were 7 students from 10 students got score lower than 50, it 

means that the students is still lack a lot of vocabulary and must be improved. 

Therefore, Songs can be an effective media to improve the students’ 

vocabulary. 

The researcher conducted the test in two meetings with the same 

group students. In the first meeting, an experimental pre-test was conducted. 

The aim of doing pre-test is to find out the students’ knowledge in vocabulary 

before the treatment was given. And on the second meeting, the researcher 

gave treatment and conducted a post-test. It was conducted to measure the 

improving of students’ vocabulary before and after the treatment given.   

Songs can be used for teaching vocabulary in junior high school, 

this is in line with Gatbonton and Segalowitz in Suri (2001: 2), it stated that 

using songs can help automotive the language development process, the 

automation would occur through repetitive exercises in a non-communicative 

environment. It means that songs can help the beginner level for the students. 

The researcher evaluated the student's progress following 

treatment using a fill-in-the-blank exam and some essays. The proportion of the 

lowest score (21) earned by one student, or 10%, and the highest score (71) 

acquired by one student, or 10%, respectively, on the pre-test. After receiving 

therapy, one student or 10% of the class received a score of 72 on the post-

test, and one student or 10% of the class received a score of 100. It might be 

said that the post test result was superior to the before test. 

The scores of the pre-test showed that the students’ vocabulary 

knowledge is still quite weak. Meanwhile the scores of the post test showed 

that the students’ vocabulary are improved after the researcher gave the 

treatment.  Finally, The result of this research is Song is an effective media in 

improving students’ vocabulary. 
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CONCLUSION & SUGGESTION 

Conclusion 

The researcher came to the conclusion that employing songs as a 

media is an efficient technique to increase the students' understanding of 

vocabulary after examining and debating the data from the previous chapter. 

The results show that the mean post-test score (86) is greater than the pre-test 

score (41) on average. It meant that the students vocabulary have been 

improved. Using songs as a media in teaching is very helpful in making the 

class atmosphere and also brings a lot of fun to the students when they can 

sing some complete english songs after learning by using songs as a media so 

they can learning and memorizing new vocabularies easier, so using song as a 

media is effective to be used in teaching vocabulary. 

Suggestion 

Based on the result of this study, it can be suggested for the: 

English Teachers who face the same problem as the researcher to use this 

media in improving their students’ vocabularies. For the other researcher who 

conduct the similar research this study can be of their references. 
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