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Abstract:  The purpose of this study is to find the effect of using the RCRR strategy to improve 

students reading comprehension at SMP Negeri 4 Tondano. This study used 
quantitative research with a classroom action research design. The subjects of this 
study were 30 students of class 8B at SMP Negeri 4 Tondano. Data were collected 
through pre-tests and post-tests with different questions. The data analysis results 
showed a difference between the pre-test total score of 1.500 and the post-test 
total score of 2.010. This study calculated the effect of using the RCRR strategy in 
class 8B using a t-test on SPSS software version 25. The results showed an effect 
of using the RCRR strategy with Sig. (2-tailed) of .000 < 0.05. The alternative 
hypothesis (Ha) is accepted, while the null hypothesis (H0) is rejected. Therefore, 
using the RCRR strategy effectively improves students reading comprehension.  
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INTRODUCTION  

Language is a means to communicate with others. The language used by the 

speaker makes the listener or interlocutor understand the message to be conveyed. 

According to Hammp, language is used for communication, expression, and social 

control (Paula L., 2019). In other words, people can use language to convey their 

opinions, thoughts, and feelings. 

English has become commonly used in various fields worldwide, including politics, 

economics, health, technology, science, and education (Liando, Tatipang & Lengkoan, 

2022). Teaching English aims to enable students to compete internationally and access 

knowledge from around the world (Tumbal, Liando & Olii, 2021). According to 

Palenkahu (2014), in learning English, students must master four language skills: 

listening, speaking, reading, and writing. 
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Alyousef (2005:143) defines reading as an interaction between the reader and 

the text to improve reading comprehension. Readers who understand the material will 

easily understand the message conveyed. In their journal (2016:125), Papatga and 

Ersoy underline the importance of understanding the author's point of view or message. 

This suggests that students with high awareness will become excellent readers. The 

efficiency of reading skills training relies heavily on comprehensive comprehension; 

therefore, students should actively participate in varied reading tasks. 

According to Hyot (2002:147), Read, Cover, Remember, Retell  (RCRR) is an 

excellent strategy for assisting readers of all grade levels. In other words, this strategy 

can help kids of all grade levels enhance their reading comprehension and remember 

what they have read. RCRR is a teaching strategy teachers can employ to pique 

students' interest in reading specific resources, such as descriptive text . 

The researcher found that the students needed help understanding the content of the 

reading; they needed to understand the meaning of the text. To overcome this difficulty, 

students reading comprehension should be improved by using effective 

and interesting strategies. Therefore, the researcher used the RCRR (Read, Cover, Remember, 

Retell) strategy. 

Read, Cover, Remember, Retell (RCRR) Strategy 

Experts have described the Read, Cover, Remember, and Retell (RCRR) strategy. 

According to Brummer & Macceca (2008), this strategy helps readers of different grade levels 

who struggle with speed reading, thus improving text comprehension. Anita (2013) highlights 

its effectiveness in improving reading comprehension and knowledge, especially in group 

settings where students can discuss. Thrisha and Macceca (2018) emphasized the role of this 

strategy in improving comprehension and retention by encouraging readers to read carefully, 

remember, and retell the content of the text. Dahler (2019) emphasizes the purpose of RCRR 

to encourage slow and meaningful reading, as described by Brummer and Macceca (2008), in 

the context of cooperative learning strategies that encourage students to summarize the text 

of each passage. 

Reading Comprehension 
 

The purpose of any interaction with text is to understand it. If readers do not 

understand the text they are reading or viewing, they cannot be said to be reading. This 

is stated by Shea and Roberts (2016:19). In his book, Willis quotes Cunningham and 

Stanovich, who states that in order to comprehend text, readers must be able to decode 
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or recognize words, access the process of combining text to construct meaning, and 

retain reading content to stimulate the storage of information related to long-term 

memory. Reading is mostly for comprehension, and students will benefit more from 

homework assignments if they grasp the texts they read. According to this theory, 

reading comprehension is described as an attempt to acquire and construct meaning 

through interaction with the written word. 

RESEARCH METHOD  

This study used quantitative research with a one-group pre-test and post-test 

classroom action research (CAR) design. A pre-test was given before treatment and a 

post-test after treatment to evaluate the impact of the RCRR (Read, Cover, Remember, 

Retell) strategy on the reading comprehension of eighth-grade students of SMP Negeri 

4 Tondano. The sample was 30 students from class 8B. A twenty-question test was 

used as an instrument to assess students' comprehension before and after the 

treatment. 

 

Data Analysis  

Researcher analyzed the data using SPSS version 25. To calculate the score of 

students' test answers, researchers used the following formula: 

 

Students score  = 
𝑇ℎ𝑒 𝑛𝑢𝑚𝑏𝑒𝑟  𝑜𝑓 𝑠𝑡𝑢𝑑𝑒𝑛𝑡𝑠  𝑐𝑜𝑟𝑟𝑒𝑐𝑡 𝑎𝑛𝑠𝑤𝑒𝑟

𝑀𝑎𝑥𝑖𝑚𝑢𝑚  𝑆𝑐𝑜𝑟𝑒
 x 100 

 

(Gay, 2012) 

 

This study used descriptive statistical analysis, normality tests, and t -tests. The 

analysis was conducted in stages, starting with descriptive statistics, then normality test, 

and finally, t-test to compare pre-test and post-test scores. The t-test was conducted 

using SPSS 25.  

 

1) Descriptive Statistics 

Descriptive statistics assess data by explaining it and not drawing general 

conclusions. Select analyze – Descriptive Statistic – Descriptive – Input pre-test and 

post-test data in the variable column - Options - choose what to present (mean, sum, 

standar deviation, maximum. minimum) - Variable test - Continue – Ok. 
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2) Normality Test 

The normality test finds whether the data is normally distributed (Enterprise, 

2018). This analysis uses the Kolmogrov-Sminorv table. Researchers perform the 

analysis by clicking the Analyze menu - regression - linear - Fill the dependent column 

with the pre-test value and the independent column with the post-test value. - save - 

unstandardized - continue - ok, then click analyze - nonparametric test - legacy dialog 

- 1 sample k-5 - enter unstandardized data into the test variable list column - check 

normal - click ok. The conclusions of the normality test results are as follows: 

a. if the Significance value is > 0.05, the data is normally distributed. 

b. if the significance value is < 0.05, the data is not normally distributed. 

3) T-test 

 The t-test is a statistical analysis that finds whether there is a significant 

difference between the average test results of two groups (Hayes, 2021). The t -test is 

classified into three types depending on the sample: independent sample t -test, paired 

sample t-test, and one-sample t-test. This study used the paired t-test to calculate the 

pre-test and post-test mean differences. The researcher analyzed in SPSS by selecting 

analyze - compare means - paired samples t-test - ok. The criteria for accepting or 

rejecting this hypothesis test, according to Pestman and Alberink (2012), are as follows: 

a. If the significance value > 0.05, the null hypothesis (Ho) is accepted, and the 

alternative hypothesis (Ha) is rejected.  

b. If the significant value < 0.05, the null hypothesis (Ho) is rejected, and the  

 

FINDINGS AND DISCUSSION  

Findings 

This study collected data from one class consisting of 30 students in class 8B 

SMP Negeri 4 Tondano. The research method was quantitative, with a Classroom Action 

Research (CAR) design that included pre-test and post-test. Data was collected by giving 

a test of 20 questions. The results of the research are presented in table form as follows:  

 

Table 4.1: The Result of pre-test and post-test 

No Sample Pre-test Post-test 

1.  AG 50 65 
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2.  AH 40 60 

3.  AP 90 95 

4.  AR 30 50 

5.  CT 85 85 

6.  CM 35 60 

7.  CP 55 80 

8.  EM 55 70 

9.  FN 65 70 

10.  GK 40 60 

11.  HT 50 60 

12.  IM 65 80 

13.  JR 25 55 

14.  JK 60 60 

15.  KH 40 60 

16.  KD 60 75 

17.  MR 20 50 

18.  MU 25 60 

19.  MA 45 60 

20.  MM 65 80 

21.  MW 50 65 

22.  NT 50 65 

23.  RK 60 75 

24.  RR 35 50 

25.  RJ 50 60 

26.  RY 30 75 

27.  SY 60 90 

28.  TS 60 65 

29.  WM 60 70 

30.  YM 45 60 

 Total 1.500 2.010 

 

Table 4.1 shows the pre-test and post-test results for class 8B. The table shows 

that the highest pre-test score was 90, and the lowest was 20. Meanwhile, the highest 

post-test score was 95, and the lowest score was 50. 
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Data Analysis 

This study was analyzed using the t-test on SPSS software version 25. However, 

previously, the data had to go to descriptive statistics and normality as a condition 

before implementing the t-test. Both pre-test and post-test tests will find if the data 

collected has a normal distribution. The results of the data analysis can be seen as 

follows: 

1) Descriptive Statictics 

Table 4.2 

Descriptive Statistics 

 N Minimum Maximum Sum Mean Std. Deviation 

Pretest 30 20 90 1500 50.00 16.505 

Posttest 30 50 95 2010 67.00 11.567 

Valid N (listwise) 30      

 

Based on Table 4.2, the pre-test and post-test students totaled 30. In the pre-

test, the minimum score was 20, the maximum score was 90, the total students score 

was 1.500, and the average score was 50.00. As for the post-test, the number of 

students is 30. The minimum score is 50, the maximum score is 95, the overall score is 

2.010, and the average score is 67.00. 

 

2) Normality Test 

Table 4.3 

One-Sample Kolmogorov-Smirnov Test 

 

Unstandardized 

Residual 

N 30 

Normal Parametersa,b Mean .0000000 

Std. Deviation 10.01775885 

Most Extreme Differences Absolute .185 

Positive .085 

Negative -.185 

Test Statistic .185 

Asymp. Sig. (2-tailed) .010c 

a. Test distribution is Normal. 

b. Calculated from data. 

 

Based on Table 4.3, the one-sample Kolmogorov-Smirnov test, the significance 

value (2-tailed) is 0.10 > 0.05, it can be said that the pre-test and post-test data are 
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normally distributed. 

 

3) T-test 

Table 4.4 

The Result of T-test 

Paired Samples Test 

 

Paired Differences 

t df 

Sig. (2-

tailed) Mean 

Std. 

Deviation 

Std. Error 

Mean 

95% Confidence 

Interval of the 

Difference 

Lower Upper 

Pair 

1 

Pretest - 

Posttest 

-

17.000 

10.137 1.851 -20.785 -13.215 -

9.185 

29 .000 

Based on Table 4.4, the t-test significance value (2-tailed) is .000 < 0.05. Thus, 

it can be concluded that the use of RCRR has a significant effect on students reading 

comprehension. Therefore, the alternative hypothesis (Ha) is accepted, while the null 

hypothesis (Ho) is rejected. 

Discussion 

Based on the results of hypothesis testing, the hypothesis in this study is that 

there is an increase in students reading comprehension by using the RCRR strategy. 

The results of this study support the findings of Nihayati Putri Suseno (2023) regarding 

the effect of the RCRR strategy on reading comprehension. Brummer & Macceca (2008) 

also stated that the RCRR strategy is efficient in helping readers of different grade levels 

to understand the text read. Dahler (2018) conducted a study to assess the impact of 

the RCRR strategy on students reading comprehension. His findings showed a 

substantial improvement in reading comprehension. Thus, the RCRR strategy 

is effective in improving students reading comprehension. 

Students have difficulty understanding reading texts; the researcher used the 

RCRR strategy to improve students reading comprehension. Before applying the RCRR 

strategy, the researcher administered a pre-test to assess the extent of students' 

reading comprehension. The pre-test results showed that the lowest score was 20 and 

the highest was 90, with an average of 50.00. After obtaining these results, the 

researcher implemented the treatment for four meetings. Following the treatment, a 

post-test was administered to evaluate the effect of the RCRR strategy on students' 

reading comprehension. The post-test results showed that students' scores increased, 
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with the highest score of 95, the lowest score of 50, and an average score of 67.00. 

To analyze the pre-test and post-test data, the researcher used a t-test. Table 

4.4 shows that the Sig. (2-tailed) is .000 < 0.05. This indicates that the null hypothesis 

(Ho) is rejected, and the alternative hypothesis (Ha) is accepted. Therefore, using RCRR 

improves students reading comprehension. 
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